The central objective of this study is to investigate social work students' English language skills target needs at the University College of Applied Sciences (UCAS) in relation to their listening and speaking skills, through determining and identifying the social work students' necessities, to function effectively in their academic and work domain. Following Hutchinson and Waters' (1987) NA model, the respondents of this study are social work students and teachers, and ESP teachers. This study uses a triangulation mixed methods design. Quantitative and qualitative data collection techniques including a questionnaire and interviews are employed to identify the students' necessities. Generally, the findings show that speaking and writing are the most important for the social work students, as perceived by all the respondents, to function effectively in the academic and job domain. Finally, the present study will broaden the scope and archive of data relevant to research on ESP and NA. It is hoped that this study will be an initial step in developing a suitable ESP course at UCAS, as it tries to encourage other researchers to pursue the subject further, as well.
Introduction
UCAS pays serious attention to the significance of the English language for UCAS staff and students; since English has greatly become the widely used language for science and technology even among non-English societies. In this regard, UCAS students need English language to help them achieve progress in their higher studies, so UCAS administration exerts efforts to graduate well-qualified students contributing to build a promising future for Palestine. Accordingly, UCAS offers many English for Specific Purposes (ESP) courses within the second year of the students' professions. Regarding the academic system, UCAS uses the credit-hour system in which students are allowed to add and drop courses, bearing in mind that the academic year consists of two sixteen-week semesters besides an optional intensive eight-week summer semester. Upon successfully completing around 70 credit hours, UCAS students are awarded
Literature Review
In the world of English language teaching (ELT), the last few years have witnessed numerous rapid changes, due to the ELT practitioners' efforts to create and renovate better teaching methods on one hand, and to remove the irrelevance in ELT on the other hand. In this regard, Naerssen and Kaplan (1987) reported that the concept of relevance has been of great significance and triggered a revolution in the world of ELT in terms of content, purpose, and situation of the English courses. Naerssen and Kaplan added that this revolution is particularly seen to be in the sphere of ESP which has been developed in response to the advancements in the sciences, technologies and careers, in most aspects of life that require more specific English rather than GE. In light of this, huge amounts of changes have been taking place in the learning and teaching of languages. An obvious change is that learners are becoming interested in using languages for specific purposes rather than just the general use of communication and conveying a message. To this effect, Hutchinson and Waters (1987, p. 6) stated that "Previously the reasons for learning English had not been well defined. Knowledge of a foreign language has been regarded as a sign of a well-rounded education, but few had really questioned why it was necessary". In other words, when a foreign language is learnt or taught, it has been considered as a part of the general educational objectives. This new tendency of learning a language, i.e. using languages for specific purposes, has gained great popularity and is now attracting a large audience. ESP refers to a strong movement which has spread worldwide and is still continuing to do more powerfully and effectively. Growing out as a branch from the traditional TEFL/TESL programmes, ESP has progressively established itself as a separate new trend, significantly influencing the entire English Teaching/Learning process. The clearest distinction of the different types of needs lies between the target needs and learning needs. It is worth remembering that the expression of target needs is a broad term that practically, as stated by Hutchinson and Waters (1987) , covers a number of important distinctions like necessities. Hutchinson and Waters (1987, p. 55) stated that necessities refer to: "The type of need determined by demands of the target situation, that is, what the learner has to know in order to function effectively in the target situation". However, Hutchinson and Waters feel that the identification of necessities alone in the target situation is not enough. Therefore, "learners' lacks" should also be identified because of their importance. In this respect, Hutchinson and Waters (1987, pp. 55-56) reported that: "You also need to know what the learner knows already, so that you can then decide which of the necessities the learner lacks. One target situation necessity might be to read texts in a particular subject area. Whether or not the learners need instruction in doing this will depend on how well they can do it already. The target proficiency, in other words, needs to be matched against the existing proficiency of the learners'. The gap between the two can be referred to as the learner's necessities.
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English for Specific Purposes (ESP)
The important developments in ESP, as seen by Swales (1985) , have taken place after the year 1962. He means that before the year1962, the ELT concentration was mainly on vocabulary and grammatical patterns, while after that the concentration has been shifted from describing the linguistic aspects to their frequencies. Kandil (2003) when reported that Arab EFL learners hardly participate or involve in their language teaching context, because the learners' needs have not been sufficiently investigated in the Arab World. Based on reviewing the related literature, to the best of the researcher's knowledge, no single NA study tackled social work students neither locally nor internationally. To solve this problem, the current study sheds light on the exact needs and demands of the social work students by collecting data from both the students and their teachers at UCAS. According to the results of preliminary interviews with the Vice Head of the Humanities department and also 6 ESP teachers at UCAS, dissatisfaction of the social work students' ability in using the English language skills was expressed. The interviewees showed that even the social work students have to pass the GE course before setting for the English for Social Work course; they are poor in English language skills. This view is supported by the researcher's view himself who has become particularly aware of this problem during his own involvement in teaching English for Social Work course. To summarize, this problem requires an urgent NA study to evaluate such course and provide suggestions to improve it. As a result, it is critical to firstly identify the students' target needs. Johns (1991, p. 67) pointed out that in ESP context "all language teaching must be designed for the specific learning and language use purposes of identified groups of students". Consequently, the researcher is motivated to conduct a study to investigate the English target needs of Social work UCAS students. In short, the aforementioned conditions have created a problem in the teaching-learning process of the English for Social Work course at UCAS.
The Research Objectives
The main goal of the present study is investigating UCAS Social Work students' English Target needs; therefore there are three main objectives for carrying out this study. The three objectives are as follows: , Vol. 5, No. 2 ISSN: 2226 1. To determine the English Language skills that Social Work students have to acquire in order to function effectively in the target situation. (Necessities) 2. To examine the English language skills the Social Work students want to learn in the target situation. (Necessities)
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The Research Questions
To fulfill the assigned research objectives, the study has been conducted to answer the following research questions: 1. What are the English Language skills that Social Work students have to acquire in order to function effectively in the target situation? (Necessities) 2. What are the English language skills do the Social Work students want to learn in the target situation? (Necessities)
Theoretical Background of the study
The study aims at investigating English language target necessities of social work students at the university college of applied sciences, Palestine. To achieve this aim by carrying NA to identify the social work students' English language skills lacks, and wants, the researcher adopted Hutchinson and Waters' (1987) target needs framework. Furthermore, the Social Constructivism Theory and Structuration Theory, which are consistent with Hutchinson and Waters' framework, were implied within the adopted framework of the current investigation.
Methodology
The mix of quantitative and qualitative research design was adopted for this study. The study sought to investigate English language target necessities of social work students at the university college of applied sciences, Palestine, through determining and identifying the social work students' necessities to function effectively in their academic and work domain. According to the head of Admission and Registration Department at UCAS (2012), the total number of ESP students is 1192 students, while the main population of this study consisted of all social work students at the university college of applied sciences, Palestine, whereby ESP students, were also used in supporting the collected data from the actual population. The findings in this paper are drawn from a research study on English language target needs of social work students in Palestine based on data collected from social work students of University College of applied sciences. Data were collected from the social work students and ESP students through questionnaires. A proportional sampling technique was adopted in selecting the respondents to represent the population of the study, based on Kotrlik and Higgins (2001) sampling size table.
The estimated number of the main population stands at 310 social work students comprising of 118 male and 192 female social work students who were officially registered in the second semester of the academic year 2012. The sample size for this study was 90 Social Work students (45 males and 45 females). For the qualitative study 3 social work teachers 4 males and 4 females' social work students were randomly selected to participate in the interview. www.hrmars.com/journals
Findings
This section was mainly confined to display the quantitative data of the current research that have been obtained from the Social Work students responses on the group administered questionnaire. To answer the two research questions that have been raised in this study, this section will be discussed under two sub-sections that deal with the English language and communication needs of the students, based on their own perception. In other words, under the sub-skills of listening, and speaking, the results will be analyzed and interpreted. Under each sub-section, the researcher will focus on the efficiency, frequency, importance, and training needs of each item in the questionnaire. It is worth mentioning here that the mean of each skill is displayed.
Listening Target Needs Table 1 shows the social work students' responses on the listening sub-skills that have been elicited from the questionnaire's listening target needs section. The given listening sub-skills items in the questionnaire were five items i.e. from item 20 to 24. In this regard, the following table indicates the necessities, lacks and wants of English listening sub-skills needs, based on the students' perception. Regarding the efficiency of social work students in performing the above given listening subskills, Table 1 shows that the social work students are more efficient in taking notes with an overall mean of 2.6000, followed by listening to spoken presentations with an overall mean of 2.3000. Table 1 indicates that social work students are less efficient in following lectures with an overall mean of 1.7222. Therefore, the social work students' efficiency in performing the given listening sub-skills as shown in Table 1 from the "very efficient" to "not efficient at all" can be ordered as follows: Taking notes, Listening to spoken presentations, Listening to instructions and explanations, Following question/ answer sessions, and Following lectures. Additionally, Table 1 shows that listening to spoken presentations, followed by Taking notes are the most frequently used listening sub-skills among the students, with overall mean of 2.3511 and 2.2766 respectively. In the same vein, Table 1 indicates that the sub-skill of following question/answer sessions are the least frequently used listening sub-skill with an overall mean of 1.8511. In short, Table 1 lists the given listening sub-skills from the most frequently used to the least frequently used, based on the social work students' responses, as follows: Listening to spoken presentations, Taking notes, Listening to instructions and explanations, following lectures, and following question/ answer sessions. Table 1 show that taking notes and listening to instructions and explanations are the most important listening sub-skills for the social work students, with overall mean of 2.0889 and 1.9556 respectively. Also, Table 1 lists following question/answer sessions as the least important listening sub-skill with an overall mean of 1.7222. So, based on the overall mean of the social work students given to the listening sub-skills from the most important to the least important, the order can be as follows: Taking notes, listening to instructions and explanations, Listening to spoken presentations, following lectures, and following question/ answer sessions. Finally, Table 1 indicates that the sub-skill of listening to spoken presentations needs the most amount of training compared to the other listening sub-skills, with an overall mean of 1.8444. It is worth mentioning here that following lectures and following question/ answer sessions records the same overall mean i.e. 1.8111. In contrast, Table 1 indicates that the least amount of training needed in taking notes as the overall mean for training needs in that listening subskill is only 1.7444. To sum up, Table 1 arranges the given listening sub-skills regarding the social work students need for training as follows: Listening to spoken presentations, following lectures, Following question/ answer sessions, listening to instructions and explanations, and Taking notes, bearing in mind that following lectures and Following question/ answer sessions were equally ranked.
Speaking Target Needs
To determine the social work students' English language speaking target needs, Table 2 presents the results of data obtained from the social work students regarding the difficulties they face, the importance of given speaking sub-skills and the students' wants' in speaking as well. It's worth reminding here that this sub-section is followed by the summary of the quantitative results of the four Liker scales domains of the questionnaire, since this is the fourth and last skill to be quantitatively analyzed. Table 2 shows the efficiency of the students, the frequency of using the speaking sub-skills, the importance of such skills for the social work students, and the amount of training needed in the given speaking sub-skills. Accordingly, the social work students are more efficient in making official telephone calls with an overall mean of 3.0778, followed by giving spoken presentations with an overall mean of 2.8000. Table 4 .4 also indicates that social work students are less efficient in responding appropriately to questions with an overall mean of 2.4556. Looking at the students' overall mean of efficiency in the given speaking sub-skills, it can be ordered from the most efficient to the least, bearing in mind that explaining information, ideas, opinions and communicating with public individually are ranked equally, as follows: Making official telephone calls, Giving spoken presentations, Explaining information, ideas, opinions, Communicating with public individually, Negotiating effectively, Facilitating group and/or meeting discussion, expressing/discussing ideas and information with clarity and organization, www.hrmars.com/journals
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Asking questions, Communicating with public in groups (team work), Participating in discussions, and Responding appropriately to questions. Regarding the frequency of using the above given speaking sub-skills, Table 2 shows that making official telephone calls, followed by expressing/discussing ideas and information with clarity and organization are the most frequently used speaking sub-skills with overall mean of 2.9362 and 2.9043 respectively. In the same vein, the table presents responding appropriately to questions as the least frequently used speaking sub-skill among the other sub-skills with an overall mean of 2.4681. Upon the students' overall mean appears in Table 2 , the speaking subskills from most frequently used to the least can be ordered as follows: Making official telephone calls, expressing/discussing ideas and information with clarity and organization, Negotiating effectively, Giving spoken presentations, Explaining information, ideas, opinions, Facilitating group and/or meeting discussion, Asking questions, Communicating with public in groups (team work), Participating in discussions, Communicating with public individually, and Responding appropriately to questions. It is worth mentioning that, based on the social work students' responses; negotiating effectively and giving spoken presentations were recorded in the same level of frequency. Table 2 indicates that making official telephone calls and explaining information, ideas, and opinions are classified as the most important speaking sub-skills for the social work students, with overall mean of 2.1556 and 2.3000 respectively. On the other hand, the table lists asking questions as the least important speaking sub-skill, with an overall mean of 1.8444. To summarize, Table 2 lists the overall mean of the given speaking sub-skills importance from the most important to the least as follows: Explaining information, ideas, opinions, Making official telephone calls, Communicating with public individually, followed by Participating in discussions, Responding appropriately to questions, and Communicating with public in groups (team work),within the same rank. Then, giving spoken presentations, expressing/discussing ideas and information with clarity and organization, Facilitating group and/or meeting discussion, Negotiating effectively, and asking questions. Table 2 indicates that the sub-skill of responding appropriately to questions needs the most amount of training among other given speaking sub-skills followed by communicating with public individually with overall mean of 1.8333 and 1.8289 respectively. In contrast, Table 2 indicates that the least amount of training needed is in communicating with public in groups (team work) with an overall mean of 1.6889. Finally, the table puts the given speaking sub-skills regarding the students' need of training in order, as follows: Communicating with public individually, followed by Participating in discussions, responding appropriately to questions and Facilitating group and/or meeting discussion within the same level. Then, explaining information, ideas, opinions, negotiating effectively, followed by Asking questions, expressing/discussing ideas and information with clarity and organization, and Making official telephone calls within the same level. Then, giving spoken presentations and Communicating with public in groups (team work).
Qualitative Data
This section is devoted to present the qualitative data of the current research that have been obtained through conducting interviews with randomly selected Social Work students, social work teachers, and ESP teachers at UCAS. The main goal of conducting such interviews is to verify the quantitative results of the social work students on one hand, and to include other perceptions namely the ESP teachers and the Social Work teachers on the other hand. Therefore, the interview's technique of collecting data provides a broader vision regarding the social work students English language target needs.
Analysis for the Interviews
Three sets of interviews were used to reveal more accurate and valid information relevant to the main goal of the current study i.e. investigating the English language target needs of the social work students at UCAS. Upon the request of the respondents the interviews were only audio-recorded. Additionally, for the analysis process of the interviews, the researcher had transcribed and listed all the responses. Then, the researcher had categorized the interviewee's responses, based on the themes of the interviews' questions, into four categories. Both Social work students and ESP teachers responded to the similar questions that lead the researcher to classify their responses under the four themes of the interviews. On the other hand, the Social Work teachers' responses were classified under two categories of the interviews' themes, since their responses were about the importance of the English language skills for the Social Work students, and giving suggestions on the English for Social Work course as well. The four themes of the interviews are as follows: . The social work students' proficiency in the English language skills . The English language skills frequency for the social work students . The English language skills importance for the social work students . The English language skills training needs for the social work students In the respect of analyzing the interviews, the responses of the participants will be compared and contrasted, to present the qualitative results of the current research. To have clearer and more comprehensive perceptions about the English language target needs for the social work students at UCAS, selected quotes were used to illustrate the participants' opinions. The quoted extracts of the interviews were translated by the researcher from Arabic to English, since the interviews, with social work students and teachers, were conducted in Arabic. On the other, hand, the ESP teachers' responses were quoted as it was, since their interviews were conducted in English. The direct quotations of the social work students were coded and cited according to their gender, as well as the ESP teachers and the social work teachers quotations were cited as ESP teachers and Social work teachers, respectively.
Social Work students' English Target Needs
The interviews indicate that all the participants stressed the importance of the English language skills to the Social Work students in order to function effectively in both the academic and occupational domain. In other words, several respondents emphasized that English is very important in the job domain of social workers, and to perform better in the academic life of studying social work. The following responses, divided into five themes, show the respondents' views:
Summary of the Qualitative Data
To sum up the qualitative results of the recorded interview with the different three groups of the participants, this sub-section provides a brief summary of the interviews. In this regard, one can conclude the weakness of the social work students when trying to speak and communicate in English language, even statistically they indicated that they are quite efficient in performing the given speaking sub-skills through the questionnaire. In the same vein, all the students opined that they would like to attend more English language skills training courses to improve their ability in performing all the English language skills, to meet the requirement of their academic and job domain. It is worth mentioning that discussion on both the quantitative and qualitative data will be provided in details within the first section of the following chapter.
Discussion of the Findings
The main goal of this sub-section is to answer the three research questions that have been raised in chapter 1. Accordingly, the following three sub-sections headed by the objectives of the current investigation triangulate the quantitative and qualitative responses of the participants. The results are discussed by comparing and contrasting its indications to pave the way to a clear conclusion and useful recommendations. In other words, by triangulating the obtained data, the following sub-sections will discuss the social work students' English language skills needs, with reference to necessities.
The Students' English Language Skills Necessities
This sub-section is mainly devoted to answer the first research question i.e. what are the English Language skills that Social Work students have to acquire in order to function effectively in their academic and job domain? In this respect, to determine the social work students' English language skills, the researcher discusses the findings in terms of Necessities appeared in Hutchinson and Waters (1978) target needs framework. Accordingly, the frequency of English language skills use and the importance of those skills are discussed in the following two subsections.
Frequency of Using the English Language Skills
Responses elicited from students' questionnaire, regarding their perceptions on the frequency of using the given English language skills indicate that writing skills recorded the highest overall mean, followed by reading, speaking, and listening, respectively. The findings indicate that writing skills are the most frequently used skills, while listening skills are found to be the least frequently used skills. Based on the researchers' long experience in teaching at UCAS, the frequency of the writing and reading skills is expected as the current teaching approach focuses on the paper based activities and assignments. On the other hand, paying attention to the oral skills is avoided to some extent due to the large numbers of students in the classrooms that may waste the time of the class. To get a comprehensive understanding of the social work students' English language skills necessities, the following sub-section discusses the results of the importance of those skills. The above mentioned results of the students' questionnaire were verified by those obtained from the interviews.
